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PREFACE 
ê

Due to historical and contextual challenges, South Africaõs education system continues to fail toê ê ê ê ê ê ê ê ê ê ê ê ê ê

develop school leavers with the requisite competencies to succeed in a rapidly changing world.ê ê ê ê ê ê ê ê ê ê ê ê ê ê

There is widespread consensus that the way in which learners are taught in South Africanê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

schools fails to develop school leavers with the cognitive, emotional and social competencies toê ê ê ê ê ê ê ê ê ê ê ê ê ê

live full lives and contribute meaningfully to the countryõs well-being as active social, politicalê ê ê ê ê ê ê ê ê ê ê ê ê ê

and economic agents. Although some strides have been made towards the progressiveê ê ê ê ê ê ê ê ê ê ê ê

realization of the right to basic education for all in the post-Apartheid era, the countryõsê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

education system remains in crisis. This continues to be a major risk to South Africaõs ability toê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

remain globally competitive and responsive to the new challenges and opportunities presentedê ê ê ê ê ê ê ê ê ê ê ê

by the 21st century.êê

ê

In 2018, the DBE launched the Entrepreneurship, Employability and Education (E3) inê ê ê ê ê ê ê ê ê ê ê ê

Schools programme, which is an initiative that seeks to change the education status quo byê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

transforming the manner in which teaching and learning takes place in South African schools.ê ê ê ê ê ê ê ê ê ê ê ê ê ê

Through empowering teachers to implement Progressive Learning Methodologies (PLMs) inê ê ê ê ê ê ê ê ê ê1

every lesson in order to facilitate active, critical and holistic learning, the programme seeks toê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

develop 100% of South African school leavers who are:êê

1) prepared to start their own ventures (ENTREPRENEURSHIP);êê

2) able to find jobs (EMPLOYABILITY); orêê

3) are prepared for further learning (EDUCATION).êê

1 ��PLMs are a reaction to traditional styles of teaching, which emphasize rote learning and memorization. They are pedagogical  ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê
practices that value òlearning by doingó, or experiential learning, and emphasize using hands-on projects as a tool to engageê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê
learners in activities that develop their problem-solving, critical thinking, creativity and collaboration skills (Kennedy 2019).êê
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The programmeõs current theory of change (ToC) emphasizes the role of institutionalê ê ê ê ê ê ê ê ê ê ê ê

stakeholders and mechanisms; the schooling environment and the surrounding ecosystem asê ê ê ê ê ê ê ê ê ê ê

critical to lasting educational transformation; however, at its core, the theory positions teachersê ê ê ê ê ê ê ê ê ê ê ê ê

and learners as lying at the heart of system change. E3 recognizes the òInstructional Coreóê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

(Elmore 2008)ñteachers and learners in the presence of contentñas pivotal to creating theê ê ê ê ê ê ê ê ê ê ê ê ê

epistemic shifts required to drive change at scale. The programme champions PLMs as a way ofê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

doing what bell hooks (1994, 12) refers to as òinterven(ing), alter(ing) and disrupt(ing) theê ê ê ê ê ê ê ê ê ê ê ê ê ê

classroom atmosphereó in order to shift core beliefs and attitudes about teaching and learning,ê ê ê ê ê ê ê ê ê ê ê ê ê ê

as well as to realize the following three programme pillars:êê

ê

1) equipping learners with 21st century skills;êê

2) developing personal agency through unlocking a mindset that produces value andê ê ê ê ê ê ê ê ê ê ê

usefulness to others; andê

3) developing a belief in self and ability (Worthington-Smith 2008, 4).êê

ê

The vision of E3 is to create a new generation of engaged South African citizens, who areê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

prepared and enabled, through the schooling system, to build the economic engine of theê ê ê ê ê ê ê ê ê ê ê ê ê ê

country. By transforming teaching and learning in South African classrooms, the programmeê ê ê ê ê ê ê ê ê ê ê ê

seeks to create the building blocks of an entrepreneurial nation, which is capacitated to addressê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

socio-economic challenges, including poverty and unemployment.ê

ê

E3õs core approach to programme implementation focuses on three key interventionê ê ê ê ê ê ê ê ê ê ê

mechanisms, which are enabled by advocacy and monitoring and evaluation (M&E). These are:êê

1) training provincial master trainers to train teachers;ê

2) providing teacher development and support; andê

3) transforming teaching and learning in the classroom.ê
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ê

A three-year pilot was launched in 2019 to test the core intervention and roll-out mechanisms.ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

The 2019 ð 2021 Pilot Phase will be rolling out the E3 programme to 180+ schools across 3ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

subjects (Life Skills, EMS and Life Orientation) from Grades 4 to 11, which will be phased in theê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

9 provinces.ê

ê

As a programme that seeks to activate 21st century teaching and learning in South Africanê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

classrooms and embed progressive mindsets in the education system to drive specific economicê ê ê ê ê ê ê ê ê ê ê ê ê

and social outcomes, the E3 programme naturally becomes embedded in the discourse, andê ê ê ê ê ê ê ê ê ê ê ê ê

debate, around the educational imperatives of what competences learners need in the 21stê ê ê ê ê ê ê ê ê ê ê ê ê

century knowledge economy and digital age; what methodologies should be used to developê ê ê ê ê ê ê ê ê ê ê ê ê

these and how they should be assessed. The aim of this literature review is to documentê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

evidence supporting E3õs ToC, with a particular focus on the teacher-learner-content dynamic.ê ê ê ê ê ê ê ê ê ê ê ê

The review will serve as one of the foundational documents to inform the continued iterationê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

of the programme strategy and approach, as well as ongoing M&E activities in the 2019 ð 2021ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

Pilot Phase, including the baseline/situational analysis.êê

ê

ê ê
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1. INTRODUCTION 
ê

In the context of a rapidly changing world, the role of education and its potential not only toê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

transform individual lives, but also its power to transform societies and, ultimately, create aê ê ê ê ê ê ê ê ê ê ê ê ê ê

more just and equitable world, remains at the forefront of both national and global agendas.ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

There is acknowledgement that this third millennium bears distinctive features that set it apartê ê ê ê ê ê ê ê ê ê ê ê ê ê

from preceding historical periods (Tan et al. 2017, 425). Dubbed the òCreative Ageó, òDigitalê ê ê ê ê ê ê ê ê ê ê ê ê ê

Ageó, òConceptual Ageó or òKnowledge Ageó, the 21st century has been characterized byê ê ê ê ê ê ê ê ê ê ê ê ê

unprecedented economic, sociological and epistemological shifts, which have significantlyê ê ê ê ê ê ê ê ê

altered both industry and society (van de Oudeweetering and Voogt 2017, 116; Tan et al. 2017,ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

425). In industry, while òstandardization and mass productionó were suited to an industrialê ê ê ê ê ê ê ê ê ê ê ê ê

mode of production, the current òdigital revolutionó has replaced manual and routine mentalê ê ê ê ê ê ê ê ê ê ê ê ê

labour (i.e. repetitive tasks) with ideas, innovation and personalized services (Ananiadou andê ê ê ê ê ê ê ê ê ê ê ê

Claro 2009; Voogt and Roblin 2012, 200). These in turn are argued to function as commoditiesê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

in the new òknowledge economyó and are said to drive growth and social mobility (Tan et al.ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

2017, 425; Voogt and Roblin 2012, 300). Advanced technologies have also come to permeate allê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

aspects of daily and social life (Marope, Griffin, and Gallagher 2017, 12). Increasedê ê ê ê ê ê ê ê ê ê ê ê ê

interconnectivity; heightened integration between the physical and the virtual and theê ê ê ê ê ê ê ê ê ê ê

interfacing of humans with machines has led to fundamental shifts in how we relate to oneê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

another and the world around us.êê

These shifts in our social and economic landscape have led to increased pressure on nationalê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

education systems around the world to adapt and respond to the new human capital demandsê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

of industries and workplaces, and more importantly, to the social values and attitudes of theê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

individuals that these systems produce (Tan et al. 2017, 425). There is a high degree ofê ê ê ê ê ê ê ê ê ê ê ê ê ê ê ê

consensus amongst national governments, policymakers, educational scholars, practitioners andê ê ê ê ê ê ê ê ê

global education communities that as the ònewó economy of the 21st century continues toê ê ê ê ê ê ê ê ê ê ê ê ê ê

develop around service, knowledge and information-based activities, education as a key sourceê ê ê ê ê ê ê ê ê ê ê ê
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